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Mandatory standard questions

1. My overall impression of the course is:
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2. |found the course content to have clear links to the learning objectives of the course.
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3. My prior knowledge was sufficient for me to benefit from the course.
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4. The information about the course was easily accessible.
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5. The various course components (lectures, course literature, exercises etc.) have supported my learning.
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6. The social learning environment has been inclusive, respecting differences of opinion.
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7. The physical learning environment (facilities, equipment etc.) has been satisfactory.
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8. The examination(s) provided opportunity to demonstrate what | had learnt during the course (see the
learning objectives).
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9. The course covered the sustainable development aspect (environmental, social and/or financial
sustainability).
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10. | believe the course has included a gender and equality aspect, regarding content as well as teaching
practices (e.g. perspective on the subject, reading list, allocation of speaking time and the use of master
suppression techniques).



100
Answers: 17

a0 Medel: 4,6
Median: 5
= 1:0
E 2:0
- N 3:2
- 4:2
5:12
No opinion: 1
o T T ‘I‘I T
1. | completely disagree 8.l completely agree Na
opinian
11. The course covered international perspectives.
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12. On average, | have spent ... hours/week on the course (including timetabled hours).
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Course leaders comments

The teacher team is overall satisfied with the course this year. The evaluation both in Evald and in the report from
the final discussion with students was mainly positive.

There was some critique about repetition and lack of depth at the start of the course. While this perception is
understandable, the introductory content is necessary because many participants come from other programmes.
This content also supports the ECM programme's intended progression toward deeper learning later in the course.
The course representative did not consider this a major issue and found the progression clear.

Opinions again varied regarding the emphasis on experiential learning, the time devoted to project work, and its
grading, but the majority of students valued this approach and felt it supported their learning. The discussion with the
student representative confirmed this. Further improvements can be made to clarify the course pedagogy and



structure, and the newly revised syllabus and course description will contribute to this next year. Involving former
students to share their project experiences was also discussed with the course representative as a way to
strengthen the course's experiential learning approach.

Student representatives comments

Course evaluation — Conflict, Democracy and Facilitation MX0148

This course asks you to commit and be brave. The course includes a big group project that will allow you to analyze
group dynamics — see how others work in groups but also your own role in it. The course offers a safe and
supported environment to delve into both the constructivity and the conflicts that can arise in group dynamics, and
the time and energy that you dedicate to the work is what will be given back to you after finishing the course.

Overall impression

Going by the answers to the course evaluation, most students liked the course, finding that it had good planning for
assignments and interesting teaching methods that allowed for deeper learning. The social learning environment was
welcoming and positive, trying its best to be inclusive to everyone. One student that enjoyed the course pointed out
that the course ‘Very time demanding course as project work took a lot of time and efforts” but rated it a five, meaning
they must have thought the time was still worth spending.

One student felt like the course lacked “practical application of theories and in depths discussions” and that “the
course felt more like an introductory bachelor's course’. They suggested that the course could be improved by
making the facilitation workshop mandatory for learning practical applications, and that more workshops on different
parts of the facilitation process would help the course feel more like a master's levels course. This was echoed by
two other students: one wished for more trying out ‘the faciliator role with supervision of the teachers and getting
immediate feedback about it” and another thought it was “too little of facilitation case study and practis€. However,
the group project is a way for students to try out the facilitator role if they want to, if they treat it as a collaborative
process. Teachers could stress this more in the introduction to the group projects, as well as focusing more on giving
tips on how to facilitate in this context. A lecture dedicated to this before the start of the group projects could perhaps
aid in students focusing on facilitating group dynamics.

The physical environment was praised for its view, warm vibe and allowance for movement and group work without
disturbing each other. However, the room Loftet gets very cold in winter and one student complained of bad airflow,
however this is no fault of the lecturers or the course.

Lectures

A student found that the lectures did not fully support their learning as they felt like repetitions of the course literature
and wished for more detailed discussions and imagined scenarios to help with learning. This is the truth for this
student, but a few students often showed up to a lecture without having read the literature, meaning it could have
given them an easier time to learn from the literature as they had been given a synopsis already. Another student
said that lectures helped them deep dive into the course topics and expanded their skills and knowledge about
conflict and facilitation.

Group projects

A majority of the course is spent on the group project, which was liked by most students, but some found they lacked
preparation for it. Many reported having fun with their groups, one student noting that the group went from members

to friends, and that it helped them dig deeper into facilitation skills. The lack of preparation stemmed from students
finding lectures on group project methods to be lacking, wanting more knowledge and skill-building focused on interviews.

As repeated before, the group project dominates in the course and some students had issues with too much of
lectures being used for project work and that it was not graded, only pass/fail. There were divided opinions about the
pass/fail: one student supporting the decision to not grade the group project but that the lecturers needed to treat it
with more seriousness to create an incentive for students. This student means that a grade would cause stress and
conflict, and that the aim of the group project is to explore group dynamics: “The group project is about how groups
work together, not how to write a group report’. This calls for the lecturers to make the aims of the group project more
explicit, but as this was done in the first week of the course by reading the course evaluation from 2025, | think that
the lecturers just need to remind the students more what the group project really is about. The argument for the
group project being graded is that it would prove that the project work “is an important part of the course” which
echoes the above statement of the lack of seriousness around the group projects. This student thinks that too much
time was devoted to evaluate the group project, and criticized that it was also part of the final home exam — meaning
that the evaluation/reflections that we did in class should have been enough, which means part 3 could be taken out
of the exarfito create a less heavy exam. However, | want to note that task 3 in the exam is a way to assess the
group project and what the student has been taught in the course. This could be stressed more by the teachers in
the course, especially as it could deal with the discussion regarding pass/fail of the group projects. Perhaps the



students wanting the group project to be graded would feel like it is graded if the notion that it is graded through the
final exam is stressed more.

Exams

The course has one hall exam focused on theory and a home exam focused on theory, facilitation and evaluation of
the group project. One student found that this, along with the project work, “were the best possible ways to
demonstrate what | had learnt as a student’ while another thought that the home exam repeated parts of the hall
exam regarding both bringing up theory. Another student felt that the home exam could increase “its scope and
transfer/application of theories’ by focusing on more of the supplementary readings in the course.

Inclusivity and international perspectives

The course was led by one man and two women, but one student wished for “more literature from non-male leading
writers, and female lecturers’, even when lecture time was well-balanced for the man and the two women.

The course discussed international perspectives and students was allowed to do group projects about international
conflicts, however most groups tended to do national conflicts as contacting stakeholders in Sweden was easier.

One student found that ‘many of the course topics were applicable both locally (in swedish context) and
internationally especially in the context of advancing democracy, conflict management and facilitatiori but another said
that the practical examples were mostly from Sweden and expressed their discontent by giving the course a 3 in this
area. The international perspective mainly came from literature, where one student gave praise for an article that

had a non-western perspective, and wished for more of that in the future. Another student remarked that they “felt
there was an intention to include international perspectives in the course, and they were included to some extend’ but
the course lacked in addressing current global conflicts, which the student thought would be worth including in the
course.
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